PAGE  
34

strategies. The strategies are ranked from the most frequently used strategies first, to the least used last. 

	Strategy
	Frequency
	Percent

	Social
	507
	38.2

	Metacognitive
	448
	33.8

	Compensation
	209
	15.8

	Memory
	73
	5.5

	Affective
	47
	3.5

	Cognitive
	42
	3.2

	Total
	1326
	100


Table 10: frequencies and percentages of LLS use 

4.3
Learners’ Level and Language Learning Strategy Preference

The ANOVA results show some significant differences in the means within the 3 levels. There is a significant difference (0.000) between the means of the beginners, the intermediate and the advanced learners in the use of Cognitive Strategies. The findings tell that advanced learners use Cognitive Strategies more frequently than the beginners and the intermediate students. There are no significant differences between the intermediate and the beginning students. Another significant difference of (0.048) at Alpha scale was found between the advanced and the beginning students in the use of Metacognitive Strategies. The advanced students show more use of Metacognitive strategies. The comparison between the means of the students’ use of each of the strategies showed no significant differences in the use of the other strategies. See (Table 11) for more details.

Legend:

1. Memory strategies (MEM); 

2. Cognitive strategies (COG); 

3. Compensation strategies (COM); 

4. Metacognitive strategies (MET); 

5. Affective strategies (AFF); 

6. Social strategies (SOC);

	Strategy 
	Level
	Mean
	Std. D
	Mean Dif
	Sig. 

	MEM
	Beg.
	59.021
	12.379
	 
	 

	 
	Int.
	59.123
	13.840
	
	 

	 
	Adv.
	59.489
	12.721
	 
	 

	COG
	Beg.
	59.728
	12.422
	Adv. - Beg. (5.622) 
	0*

	 
	Int.
	61.166
	12.508
	Adv. - Int. (4.184) 
	0*

	 
	Adv.
	65.351
	13.652
	 
	 

	COM
	Beg.
	64.320
	17.589
	 
	 

	 
	Int.
	65.502
	13.484
	 
	 

	 
	Adv.
	67.425
	12.331
	 
	 

	MET
	Beg.
	71.438
	14.400
	Adv. - Beg. (3.257) 
	0.048*

	 
	Int.
	73.174
	14.019
	 
	 

	 
	Adv.
	74.695
	14.158
	 
	 

	AFF
	Beg.
	58.393
	15.918
	 
	 

	 
	Int.
	57.518
	16.315
	 
	 

	 
	Adv.
	59.011
	15.165
	 
	 

	SOC
	Beg.
	72.367
	14.724
	 
	 

	 
	Int.
	72.582
	15.361
	 
	 

	 
	Adv.
	74.534
	15.239
	 
	 

	*The mean difference is significant at the .05 level.
	


  Table 11: ANOVA results for level and Strategies

4.3.1 Significant Differences between Level Groups and the Use of Memory Strategies

Going deeper in the data analysis has revealed more significant differences between the groups in the use of Memory Strategies. The ANOVA test was run to find the means variance for each level and for each item in the questionnaire. Items 1-9 of the questionnaire show nine different Memory Language Learning Strategies. Significant differences were found in the students’ responses to item number 1 and item number 6 which both represent Memory Strategies.

Item number 1 in the (SILL) says, “I think of relationships between what I already know and new things I learn in English.” The mean for the Beginning students was the lowest in comparison to the intermediate and the advanced students. The advanced students show the most frequent use of this strategy. However, there is no significant difference between the advanced and the intermediate students. Item 6 presents another Memory Strategy. It states, “I use flash cards to remember new English words.” The beginning students showed the highest use of this strategy. There is a significant difference between the beginning and the intermediate learners in using flash cards. The table below (table 12) gives details on the students’ use of these two Memory Strategies.

	Q no.
	strategy
	Question 
	Level
	Std. D
	mean
	mean diff.
	Sig.

	1
	MEM
	I think of relationships between what I already know and new things I learn in English.
	Beg.
	1.06
	3.55
	Int - Beg (0.29)
	0

	 
	 
	 
	Int.
	0.93
	3.85
	Adv - Beg (0.31)
	0.02

	 
	 
	 
	Adv
	0.9
	3.87
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 

	Q no.
	strategy
	Question 
	Level
	Std. D
	mean
	mean diff.
	Sig.

	6
	MEM
	I use flashcards to remember new English words.
	Beg.
	1.55
	2.38
	Beg - Int (0.22)
	0.017

	 
	 
	 
	Int.
	1.1
	2.15
	 
	 

	 
	 
	 
	Adv
	1.08
	2.17
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 


The mean difference is significant at the .05 level. 

Table 12: significant ANOVA results for level and Memory Strategies

4.3.2 Significant Differences between Level Groups and the Use of Cognitive Strategies

More significant differences were found the among the students’ use of Cognitive Strategies. Items from 10 to 23 in the questionnaire describe 14 Cognitive Language Learning Strategies. The ANOVA results show differences up to the significant level between the level of the learners and their use of 7 of the (SILL) Cognitive Strategies. The students’ responses varied significantly in items number 11, 12, 13, 15, 16, 17, and 18. These differences will be discussed in more details.

Item number 11 of the (SILL) says, “I try to talk like native English speakers.”  A significant difference of 0.044, at alpha scale, was found between the advanced and the intermediate students. The advanced students show more interest in talking like native speakers than intermediate students. Surprisingly, beginning students showed higher attempts to talk like a native speaker than their intermediate counterparts. However, this difference does not reach the significant level. (See table 13)

Another significant difference was found in the students’ responses to item number 12 in the questionnaire. Item 12 is “I practice the sounds of English.” The ANOVA comparison of the means of the 3 level groups shows a significant difference of (0.044 alpha) between the advanced and the intermediate students. There are no significant differences between the advanced and the beginning students. Similarly, no significant differences were found between the intermediate and the beginning students. (See table 13)

In addition, differences up to the significant level were discovered between the students’ answers to item 13. The statement of item 13 is: “I use the English words I know in different ways.” The advanced students are the most frequent users of this strategy. There is a considerable difference between the advanced and the intermediate students’ use of this cognitive strategy. A more significant difference was found between the advanced and the beginning students. Meanwhile, there is no significant difference between the intermediate and the beginning students. (See table 13)  

More significant differences found between the students’ answers to item 15 which says, “I watch English language TV shows spoken in English or go to movies spoken in English.” The advanced students are the most frequent users of this strategy. There is a significant difference between the advanced and the intermediate students’ use of this cognitive strategy. A more considerable difference was found between the advanced and the beginning students. However, there is no significant difference between the intermediate and the beginning students. (See table 13)  

The answers of the students significantly vary again in item number 16 of the (SILL). Item number 16 in the questionnaire describes the Cognitive Strategy of reading for pleasure. The advanced students tend to use this strategy more than the students of the other levels. The significant difference was found between the advanced and the beginning students. The beginners showed little attempts in reading for pleasure than the intermediate and the advanced students. There are no significant differences between the advanced and the intermediate students and between the intermediate and the beginning students in using this Cognitive Strategy. (See table 13)

  More differences up to the significant level were discovered between the students’ answers to item 17. The statement of item 17 is: “I write notes, messages, letters, or reports in English.” The advanced students are the most frequent users of this strategy. There is a considerable difference between the advanced and the beginning students’ use of this strategy. Another significant difference was found between the advanced and the Intermediate students. However, there is no significant difference between the intermediate and the beginning students. (See table 13) 

The last item which shows significant differences among level groups is item number 18. This item introduces the reading skill of skimming. It states, “I first skim an English passage (read over the passage quickly) then go back and read carefully.” The advanced students seem to skim more than the other students. However, the only significant difference was found between the advanced and the beginning students. (See table 13)

	Q no.
	strategy
	Question 
	Level
	Std. D
	mean
	Mean diff.
	Sig.

	11
	COG
	I try to talk like native English speakers.
	Beg.
	2.03
	3.16
	Adv - Int (0.30)
	0.044*

	 
	 
	 
	Int.
	1.19
	3.12
	 
	 

	 
	 
	 
	Adv
	1.21
	3.42
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 

	Q no.
	strategy
	Question 
	Level
	Std. D
	mean
	Mean diff.
	Sig.

	12
	COG
	I practice the sounds of English.
	Beg.
	1.51
	2.70
	Adv - Int (0.26)
	0.044*

	 
	 
	 
	Int.
	1.16
	2.70
	 
	 

	 
	 
	 
	Adv
	1.15
	2.96
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 

	Q no.
	strategy
	Question 
	Level
	Std. D
	mean
	Mean diff.
	Sig.

	13
	COG
	I use the English words I know in different ways.
	Beg.
	1.08
	2.71
	Adv - Beg (0.78)
	0*

	 
	 
	 
	Int.
	1.11
	2.88
	Adv - Int (0.62)
	0*

	 
	 
	 
	Adv
	3.99
	3.50
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 

	Q no.
	strategy
	Question 
	Level
	Std. D
	mean
	Mean diff.
	Sig.

	15
	COG
	I watch English language TV shows spoken in English or go to movies spoken in English.
	Beg.
	1.2
	3.26
	Adv - Beg (0.52)
	0*

	 
	 
	 
	Int.
	1.1
	3.49
	Adv - Int (0.30)
	0.006*

	 
	 
	 
	Adv
	1.05
	3.79
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 

	Q no.
	strategy
	Question 
	Level
	Std. D
	mean
	Mean diff.
	Sig.

	16
	COG
	I read for pleasure in English.
	Beg.
	1.14
	2.50
	Adv - Beg (0.33)
	0.011*

	 
	 
	 
	Int.
	1.19
	2.64
	 
	 

	 
	 
	 
	Adv
	1.18
	2.83
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 

	Q no.
	strategy
	Question 
	Level
	Std. D
	mean
	Mean diff.
	Sig.

	17
	COG
	I write notes, messages, letters or reports in English.
	Beg.
	1.15
	2.49
	Adv - Beg (0.68)
	0*

	 
	 
	 
	Int.
	1.19
	2.80
	Adv - Int (0.37)
	0.001*

	 
	 
	 
	Adv
	1.12
	3.17
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 

	Q no.
	strategy
	Question 
	Level
	Std. D
	mean
	Mean diff.
	Sig.

	18
	COG
	I first skim an English passage (read over the passage quickly) then go back and read carefully.
	Beg.
	1.31
	3.05
	Adv - Beg (0.44)
	0.001*

	 
	 
	 
	Int.
	1.3
	3.23
	 
	 

	 
	 
	 
	Adv
	1.15
	3.50
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 


*The mean difference is significant at the .05 level. 

Table 13: significant ANOVA results for level and Cognitive Strategies

4.3.3 Significant Differences between Level Groups and the Use of Compensation Strategies

More significant differences were found among the students’ use of Compensation Strategies. Items from 24 to 29 in the questionnaire describe 6 Compensation Language Learning Strategies. The ANOVA results show differences up to the significant level between the level of the learners and their use of 2 of the 6 (SILL) Compensation Strategies. The students’ responses varied significantly in items number 27 and 29. 

A significant variance was found in the students’ response to item number 27 of the questionnaire. The strategy stated in item 27 is related to dictionary use. It says, “I read English without looking up every new word.” As mentioned before, the advanced students are found again to be the superiors in using this compensation strategy. A significant difference was found between the advanced and the intermediate students. The more significant difference was found between the advanced and the beginner students in using this strategy of guessing the meaning of new words from the context. There is no significant difference between the beginners and the intermediate students. (See table 14).  

The ANOVA test results show another significant difference in using Compensation Strategies by the students from different levels. This difference was discovered in the students’ answers to item number 29. This compensation is the strategy of paraphrasing. The item states, “If I can’t think of an English word, I use a word or a phrase that means the same thing.” As usual, the advanced students show more paraphrasing attempts than the students from the other two levels. However, according to the ANOVA results, the significant difference was found between the advanced and the beginning students. The results do not show significant differences between the advanced and the intermediate students or between the intermediate students and the beginners. (See table 14).  
	Q no.
	strategy
	Question 
	Level
	Std. D
	mean
	mean diff.
	Sig.

	27
	COM
	I read English without looking up every new word.
	Beg.
	1.2
	2.89
	Adv - Beg (0.41)
	0.001*

	 
	 
	 
	Int.
	1.25
	3.06
	Adv - Int (0.25)
	0.047*

	 
	 
	 
	Adv
	1.12
	3.31
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 

	Q no.
	strategy
	Question 
	Level
	Std. D
	mean
	mean diff.
	Sig.

	29
	COM
	If I can't think of an English word, I use a word or phrase that means the same thing.
	Beg.
	1.07
	3.63
	Adv - Beg (0.51)
	0*

	 
	 
	 
	Int.
	1.04
	3.94
	 
	 

	 
	 
	 
	Adv
	0.95
	4.14
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 


*The mean difference is significant at the .05 level. 

Table 14: significant ANOVA results for level and Compensation Strategies

4.3.4 Significant Differences between Level Groups and the Use of Metacognitive Strategies

Other significant differences were found in the students’ use of Metacognitive Strategies. Items from 30 to 38 in the questionnaire show 9 Metacognitive Language Learning Strategies. The ANOVA test results show significant differences level between the level of the learners and their use of 2 of the 9 (SILL) Metacognitive Strategies. The students’ responses varied significantly in items number 31 and 35. 

The respondents’ answers to item number 31 vary significantly. The item states a Metacognitive strategy saying, “I notice my English mistakes and use that information to help me do better.” The advanced students exceeded the others in using this strategy more frequently. A significant difference is found between the Advanced and the beginning students. Another significant difference can be seen between the intermediate and the beginning students while no significant difference exists between the advanced and the intermediate students. (See table 15).

 One more difference up to the alpha significance level was pointed out in the students’ responses to item number 35. This item is “I look for people I can talk to in English.” The beginning students were the least frequent users of this strategy while the advanced students were the most. The significant difference is can be found between the advanced and the beginning levels. The ANOVA results do not show any significance in the differences between the advanced and the intermediate students or between the intermediate and the beginning students. (See table 15).

	Q no.
	strategy
	Question 
	Level
	Std. D
	mean
	Mean diff.
	Sig.

	31
	MET
	I notice my English mistakes and use that information to help me do better.
	Beg.
	1.09
	3.57
	Int - Beg (0.187)
	0.016*

	 
	 
	 
	Int.
	0.99
	3.76
	Adv - Beg (0.30)
	0.004*

	 
	 
	 
	Adv
	0.83
	3.88
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 

	Q no.
	strategy
	Question 
	Level
	Std. D
	mean
	Mean diff.
	Sig.

	35
	MET
	I look for people I can talk to in English.
	Beg.
	1.17
	3.31
	Adv - Beg (0.32)
	0.009*

	 
	 
	 
	Int.
	1.12
	3.42
	
	 

	 
	 
	 
	Adv
	1.13
	3.63
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 


The mean difference is significant at the .05 level. 

Table 15: significant ANOVA results for level and Metacognitive Strategies

4.3.5 Significant Differences between Level Groups and the Use of Affective Strategies

More significant differences were found the among the students’ use of Affective Strategies. Items from 39 to 44 in the questionnaire describe 6 Affective Language Learning Strategies. The ANOVA Analysis revealed 5 differences up to the significant level between the level of the learners and their use of different Affective Strategies. The students’ responses varied significantly in items number 39, 40, 42, 43, and 44. These differences will be discussed in more details.

Significant differences were located between the students’ responses to item number 39. This item is “I try to relax whenever I feel afraid of using English”. The advanced students show greater use of this strategy than the students from the other levels while beginners use this strategy less frequently than the others. The significant differences were found between intermediate and the beginning students and between the advanced and the beginning students. No significant difference was found between the advanced and the intermediate students. (See table 16).

The responses to item number 40 show other differences between the 3 levels of students. This item states another Affective Learning Strategy. It says, “I encourage myself to speak English even when I am afraid of making a mistake.” According to the data analysis, the advanced students expressed more courage in speaking when they are afraid of making a mistake while the beginners showed the opposite. The only statistically significant difference can be seen between intermediate and the beginning students. (See table 16).

Unlike the results of the students’ answers to the previous questions, the beginners jump to the top to exceed the intermediate and the advanced students in the following 3 Affective Strategies. The reasons and the interpretation of this shift will be discussed in the following Chapter.

“I notice if I am tense or nervous when I am studying or using English” is item number 42 in the questionnaire. The beginning students’ mean is slightly higher than the mean for the advanced students. However, the beginners significantly exceeded the intermediate students in the frequency of using this strategy. The analysis did not reveal any significant differences between the advanced and the intermediate students in their answers to item number 42 in the (SILL). (See table 16).

Similar results were found when the means for the students in their answers to item number 4 were compared. The Affective strategy stated by this item says, “I write down my feelings in a language learning diary.” The beginning students use this strategy more frequently than the other intermediate and advanced students. A significant difference was pointed out between the beginning and the intermediate students. The ANOVA results do not show significant differences between the beginners and the advanced or between the advanced and the intermediate students. (See table 16).

The last Affective strategy which shows significant differences is expressed by item number 44 which says, “I talk to someone else about how I feel when I am learning English.” The beginners were found to talk more about their feelings than the students from the other levels. The comparison between the means show a significant difference between the beginners and the intermediate students. A bigger and more significant difference was discovered between the beginning and the advanced students. The advanced students were the least frequently users of this affective strategy. The analysis did not show significance to the difference between the advanced and the intermediate students. (See table 16).     
	Q no.
	strategy
	Question 
	Level
	Std. D
	mean
	mean diff.
	Sig.

	39
	AFF
	I try to relax whenever I feel afraid of using English.
	Beg.
	1.31
	3.38
	Int - Beg (0.277)
	0.003*

	 
	 
	 
	Int.
	1.24
	3.66
	Adv - Beg (0.39)
	0.004*

	 
	 
	 
	Adv
	1.23
	3.78
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 

	Q no.
	strategy
	Question 
	Level
	Std. D
	mean
	mean diff.
	Sig.

	40
	AFF
	I encourage myself to speak English even when I am afraid of making a mistake.
	Beg.
	1.33
	3.20
	Int - Beg (0.39)
	0.006*

	 
	 
	 
	Int.
	2.2
	3.60
	 
	 

	 
	 
	 
	Adv
	1.21
	3.61
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 

	Q no.
	strategy
	Question 
	Level
	Std. D
	mean
	mean diff.
	Sig.

	42
	AFF
	I notice if I am tense or nervous when I am studying or using English.
	Beg.
	1.35
	3.42
	Beg - Int (0.245)
	0.019*

	 
	 
	 
	Int.
	1.36
	3.18
	 
	 

	 
	 
	 
	Adv
	1.3
	3.41
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 

	Q no.
	strategy
	Question 
	Level
	Std. D
	mean
	mean diff.
	Sig.

	43
	AFF
	I write down my feelings in a language learning diary.
	Beg.
	1.16
	1.80
	Beg - Int (0.25)
	0.001*

	 
	 
	 
	Int.
	1.01
	1.55
	 
	 

	 
	 
	 
	Adv
	1.12
	1.66
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 

	Q no.
	strategy
	Question 
	Level
	Std. D
	mean
	mean diff.
	Sig.

	44
	AFF
	I talk to someone else about how I feel when I am learning English.
	Beg.
	1.4
	2.80
	Beg - Int (0.23)
	0.028*

	 
	 
	 
	Int.
	1.32
	2.57
	Beg - Adv (0.35)
	0.019*

	 
	 
	 
	Adv
	1.38
	2.44
	 
	 


*The mean difference is significant at the .05 level. 

Table 16: significant ANOVA results for level and Affective Strategies

4.3.6 Significant Differences between Level Groups and the Use of Social Strategies

The advanced students go back to the top in terms of the strategy use frequency. The ANOVA analysis of the students’ use of the social strategies shows that they use these strategies more frequently than the other students. The significant difference was found in the students’ answers to item number 47 in the questionnaire. The item says, “I practice English with other students.” A significant difference exists between the advanced students and the beginning students. Another difference of significance was found between intermediate and the beginning students while there is no significance of the difference between the intermediate and the advanced students. (See table 17).
	Q no.
	strategy
	Question 
	Level
	Std. D
	mean
	mean diff.
	Sig.

	47
	SOC
	I practice English with other students.
	Beg.
	1.16
	3.25
	Int - Beg (0.18)
	0.04*

	 
	 
	 
	Int.
	1.15
	3.44
	Adv - Beg (0.32)
	0.012*

	 
	 
	 
	Adv
	1.13
	3.57
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 


*The mean difference is significant at the .05 level. 

Table 17: significant ANOVA results for level and Affective Strategies
4.4 Learners’ Success and Language Learning Strategy Preference

The T-Test was conducted by using the SPSS computer program in order to compare the means of the frequency of using each of the Learning Strategies by those who passed and those who failed. The results of the test show great significant differences in terms of mean comparisons. The means for the ‘Pass’ students highly exceeded the means of those who failed. This means that the students who passed the continuous assessment system of the school use the Language Learning Strategies more frequently than those who failed. (See Table 18)
	Strategy 
	Pass/Fail
	Mean
	Std. D
	Mean Dif
	Sig. 

	MEM
	Pass
	59.490
	13.432
	1.241
	0.121*

	 
	Fail
	58.249
	13.167
	 
	 

	COG
	Pass
	62.030
	12.492
	2.334
	0.002*

	 
	Fail
	59.696
	13.250
	 
	 

	COM
	Pass
	66.122
	14.751
	2.274
	0.009*

	 
	Fail
	63.848
	13.966
	 
	 

	MET
	Pass
	73.810
	13.907
	2.898
	0.001*

	 
	Fail
	70.913
	14.534
	 
	 

	AFF
	Pass
	58.649
	16.540
	2.307
	0.017*

	 
	Fail
	56.342
	14.884
	 
	 

	SOC
	Pass
	73.544
	15.277
	2.469
	0.007*

	 
	Fail
	71.075
	14.957
	 
	 


*The mean difference is significant at the .05 level. 

Table 18: significant T-Test results for success and Strategies

The T-Test was run again to compare the means of the ‘pass and fail’ students and their answers to each of the questions in the SILL. The results of the test show again the significant differences between those who passed and those who failed in their answers to the items of the questionnaire. The following sections will discuss these differences under the light of each of the Learning Strategies. 
4.4.1 Significant Differences between Success
Groups and the Use of Memory Strategies

The T-Test results of the mean comparisons show differences between the ‘pass’ and the ‘fail’ students in the frequency of the use of the Memory Learning Strategies. However, the T-Test results show significant differences in the use of two of the 9 SILL Memory Strategies. These are items number 1 and number 8.  Item number 1 in the questionnaire shows a significant difference between the ‘pass’ and the ‘fail’ students. The item says, “I think of relationships between what I already know and new things I learn in English.” The same difference exists in the students’ answers to item number 8 which says, “I review English lessons often.” For more details, (see table 19).

	Q no.
	strategy
	Question 
	success
	mean
	Std. D.
	mean diff.
	Sig.

	Q1
	MEM
	I think of relationships between what I already know and new things I learn in English.
	pass
	3.83
	0.97
	0.170
	0.004*

	 
	 
	 
	fail
	3.66
	0.97
	 
	 

	Q8
	MEM
	I review English lessons often.
	pass
	3.48
	1.04
	0.190
	0.002*

	 
	 
	 
	fail
	3.29
	0.99
	 
	 


 *The mean difference is significant at the .05 level. 

Table 19: significant T-Test results for success and Memory Strategies

4.4.2 Significant Differences between Success
Groups and the Use of Cognitive Strategies

More significant differences have been found in the use of Cognitive Strategies by the ‘pass’ and ‘fail’ students. The students’ answers varied significantly in items number 12, 14, 17, and 20. (Table 20) below shows these differences in more details. 

	Q no.
	strategy
	Question 
	success
	mean
	Std. D.
	mean diff.
	Sig.

	Q12
	COG
	I practice the sounds of English.
	pass
	2.81
	1.33
	0.215
	0.005*

	 
	 
	 
	fail
	2.59
	1.12
	 
	 

	Q14
	COG
	I start conversations in English.
	pass
	3.11
	1.17
	0.267
	0.000*

	 
	 
	 
	fail
	2.84
	1.18
	 
	 

	Q17
	COG
	I write notes, messages, letters or reports in English.
	pass
	2.82
	1.19
	0.156
	0.030*

	 
	 
	 
	fail
	2.66
	1.20
	 
	 

	Q20
	COG
	I try to find patterns in English.
	pass
	3.06
	1.18
	0.157
	0.028*

	 
	 
	 
	fail
	2.91
	1.21
	 
	 


*The mean difference is significant at the .05 level. 

Table 20: significant T-Test results for success and Cognitive Strategies

4.4.3 Significant Differences between Success
Groups and the Use of Compensation Strategies

The data analysis revealed only one significant difference between the ‘pass’ and ‘fail’ students in their frequent use of Compensation strategies. This significant difference is found in the students answer to item number 29 of the questionnaire. The strategy expressed in this item is “If I can’t think of an English word, I use a word or a phrase that means the same thing.” The T-Test results are shown on (Table 21).

	Q no.
	strategy
	Question 
	success
	mean
	Std. D.
	mean diff.
	Sig.

	Q29
	COM
	If I can't think of an English word, I use a word or phrase that means the same thing.
	pass
	3.95
	1.01
	0.188
	0.003*

	 
	 
	 
	fail
	3.76
	1.15
	 
	 


*The mean difference is significant at the .05 level. 

Table 21: significant T-Test results for success and Compensation Strategies

4.4.4 Significant Differences between Success
Groups and the Use of Metacognitive Strategies

The students answers’ to part 3 of the questionnaire show the biggest difference between the ‘pass’ and ‘fail’ students. Part 4 of the SILL includes 9 Metacognitive Strategies numbered for 30 to 38. The Students’ responses varied significantly in 7 of these 9 Metacognitive Learning Strategies. (Table 22) below shows these differences in numbers.

	Q no.
	strategy
	Question 
	success
	mean
	Std. D.
	mean diff.
	Sig.

	Q30
	MET
	I try to find as many ways as I can to use my English.
	pass
	3.62
	1.00
	0.202
	0.001*

	 
	 
	 
	fail
	3.42
	1.06
	 
	 

	Q31
	MET
	I notice my English mistakes and use that information to help me do better.
	pass
	3.78
	1.00
	0.164
	0.006*

	 
	 
	 
	fail
	3.62
	1.01
	 
	 

	Q34
	MET
	I plan my schedule so I will have enough time to study English.
	pass
	3.42
	1.08
	0.165
	0.012*

	 
	 
	 
	fail
	3.25
	1.14
	 
	 

	Q35
	MET
	I look for people I can talk to in English.
	pass
	3.47
	1.13
	0.169
	0.014*

	 
	 
	 
	fail
	3.30
	1.16
	 
	 

	Q36
	MET
	I look for opportunities to read as much as possible in English.
	pass
	3.12
	1.17
	0.231
	0.001*

	 
	 
	 
	fail
	2.89
	1.13
	 
	 

	Q37
	MET
	I have clear goals for improving my English skills.
	pass
	3.63
	1.15
	0.143
	0.040*

	 
	 
	 
	fail
	3.49
	1.17
	 
	 

	Q38
	MET
	I think about my progress in learning English.
	pass
	3.88
	1.02
	0.147
	0.019*

	 
	 
	 
	fail
	3.74
	1.10
	 
	 


*The mean difference is significant at the .05 level. 

Table 22: significant T-Test results for success and Metacognitive Strategies

4.4.5 Significant Differences between Success
Groups and the Use of Affective Strategies

Part 5 of the questionnaire was designated to the Affective Strategies. It includes 6 strategies numbered from 39 to 44. The students’ answers varied significantly in two of these strategies. These strategies are number 40 and 44. Below (Table 23) is a list of these items and the mean differences in numbers.

	Q no.
	strategy
	Question 
	success
	mean
	Std. D.
	mean diff.
	Sig.

	Q40
	AFF
	I encourage myself to speak English even when I am afraid of making a mistake.
	pass
	3.58
	2.12
	0.271
	0.019*

	 
	 
	 
	fail
	3.31
	1.34
	 
	 

	Q44
	AFF
	I talk to someone else about how I feel when I am learning English.
	pass
	2.67
	1.35
	0.183
	0.024*

	 
	 
	 
	fail
	2.49
	1.37
	 
	 


  *The mean difference is significant at the .05 level. 

Table 23: significant T-Test results for success and Affective Strategies

4.4.6 Significant Differences between Success
Groups and the Use of Social Strategies

The students’ responses varied significantly in 3 of the 6 questions in the last part of the questionnaire. The last part of the SILL shows 6 different Social Learning Strategies. The T-Test results of the mean comparisons show significant differences in items number 47, 49, and 50 of the questionnaire. These differences are displayed on (Table 24) below. 

	Q no.
	strategy
	Question 
	success
	mean
	Std. D.
	mean diff.
	Sig.

	Q47
	SOC
	I practice English with other students.
	pass
	3.49
	1.13
	0.262
	0.000*

	 
	 
	 
	fail
	3.23
	1.20
	 
	 

	Q49
	SOC
	I ask questions in English.
	pass
	3.75
	1.06
	0.199
	0.002*

	 
	 
	 
	fail
	3.55
	1.04
	 
	 

	Q50
	SOC
	I try to learn about the culture of English speakers.
	pass
	2.95
	1.39
	0.166
	0.048*

	 
	 
	 
	fail
	2.78
	1.40
	 
	 


 *The mean difference is significant at the .05 level. 

Table 24: significant T-Test results for success and Social Strategies

4.5 Learners’ Gender and Language Learning Strategy Preference

Running the T-Test has revealed considerable differences between males and females in the frequency of using 4 of the 6 Language Learning Strategies.  The differences between the two genders are significant in their use of Memory, Metacognitive, Affective, and Social Strategies. In all these four strategies females surpass males in the frequency of using these strategies. However, males have exceeded females in the use of Cognitive and Compensation Strategies but the difference is not up to the significant level. (Table 25) shows the significant and the in significant differences between the two genders in their frequent use of the strategies.

	Strategy
	Gender
	Mean
	Std. D
	Mean Dif
	Sig.

	MEM
	Male
	58.287
	14.102
	-2.208
	0.003*

	
	Female
	60.495
	11.900
	
	

	COG
	Male
	61.441
	13.042
	0.239
	0.739

	
	Female
	61.202
	12.267
	
	

	COM
	Male
	65.867
	14.577
	1.065
	0.193

	
	Female
	64.802
	14.430
	
	

	MET
	Male
	72.311
	14.423
	-1.598
	0.045*

	
	Female
	73.909
	13.693
	
	

	AFF
	Male
	56.864
	15.281
	-2.763
	0.002*

	
	Female
	59.627
	17.109
	
	

	SOC
	Male
	71.869
	15.272
	-2.354
	0.006*

	
	Female
	74.223
	14.960
	
	

	*The mean difference is significant at the .05 level.
	


  Table 25: T-Test results for gender and Strategies

The T-Test was conducted again to find the significant differences between the two gender groups in their answers to the 50 items of the SILL. The results show that females exceed males in the use of all the strategies except in five of the Cognitive Strategies. Males surpass females in the use of 11, 12, 13, 14, and 15 which all refer to Cognitive Strategies. In the following sections, these significant differences are discussed in more details.

4.5.1
Significant Differences between the Gender Groups in the Use of Memory Strategies


The results of the T-Test show considerable differences between males and females in the frequency in their use of 4 out of the 9 Memory Strategies. The means of the females’ frequencies top those of the males in all of the five strategies. These strategies are number 3, 4, 8, and 9. (Table 26) shows the T-Test comparisons of these means in more details.

	Q no.
	strategy
	Question 
	Gender
	Std. D
	mean
	mean diff.
	Sig.

	3
	MEM
	I connect the sound of a new English word and an image or picture of the word to help me remember the word.
	M
	1.26
	3.02
	F - M 0.339
	0*

	 
	 
	 
	F
	1.18
	3.36
	 
	 

	4
	MEM
	I remember a new English word by making a mental picture of a situation in which the word might be used.
	M
	1.32
	2.94
	F - M 0.247
	0*

	 
	 
	 
	F
	1.2
	3.19
	 
	 

	8
	MEM
	I review English lessons often.
	M
	1.04
	3.32
	F - M 0.257
	0*

	 
	 
	 
	F
	0.98
	3.58
	 
	 

	9
	MEM
	I remember new English words or phrases by remembering their location on the page, on the board, or on a street sign.
	M
	1.22
	3.30
	F - M 0.207
	0.003*

	 
	 
	 
	F
	1.21
	3.51
	 
	 


*The mean difference is significant at the .05 level. 

Table 26: significant T-Test results for Gender and Memory Strategies

4.5.2 Significant Differences between the Gender Groups in the Use of Cognitive Strategies


Part 2 of the questionnaire shows 14 different Cognitive Strategies numbered from 10 to 23. The T-Test analysis of the frequency means show significant differences in the students answers to 8 of these strategies. What is different in the Cognitive Strategies is that males significantly exceed females in the use of 5 of these strategies. (See Table 27)
	Q no.
	strategy
	Question 
	Gender
	Std. D
	mean
	mean diff.
	Sig.

	10
	Cog.
	I say or write new English words several times.
	M
	1.04
	3.81
	F - M 0.270
	0*

	 
	 
	 
	F
	0.97
	4.08
	 
	 

	11
	Cog.
	I try to talk like native English speakers.
	M
	1.62
	3.26
	M - F 0.249
	0.002*

	 
	 
	 
	F
	1.14
	3.01
	 
	 

	12
	Cog.
	I practice the sounds of English.
	M
	1.34
	2.80
	M - F 0.174
	0.014*

	 
	 
	 
	F
	1.12
	2.62
	 
	 

	13
	Cog.
	I use the English words I know in different ways.
	M
	2.11
	3.00
	M - F 0.210
	0.037*

	 
	 
	 
	F
	1.08
	2.79
	 
	 

	14
	Cog.
	I start conversations in English.
	M
	1.17
	3.10
	M - F 0.192
	0.004*

	 
	 
	 
	F
	1.16
	2.90
	 
	 

	15
	Cog.
	I watch English language TV shows spoken in English or go to movies spoken in English.
	M
	1.11
	3.52
	M - F 0.141
	0.027*

	 
	 
	 
	F
	1.15
	3.38
	 
	 

	17
	Cog.
	I write notes, messages, letters or reports in English.
	M
	1.18
	2.70
	F - M 0.169
	0.012*

	 
	 
	 
	F
	1.19
	2.87
	 
	 

	18
	Cog.
	I first skim an English passage (read over the passage quickly) then go back and read 

carefully.
	M
	1.29
	3.09
	F - M 0.326
	0*

	 
	 
	 
	F
	1.27
	3.42
	 
	 


*The mean difference is significant at the .05 level. 

Table 27: significant T-Test results for Gender and Cognitive Strategies

4.5.3  Significant Differences between the Gender Groups in the Use of Compensation Strategies


The data analysis shows only one significant difference between males and females in the use of Compensation Strategies. Items 24 to 29 in the SILL show 6 Compensation Learning Strategies. The significant difference can be found only in number 26. Table number 28 below gives details on this difference.  

	Q no.
	strategy
	Question 
	Gender
	Std. D
	mean
	mean diff.
	Sig.

	26
	COM
	I make up new words if I don’t know the right ones in English.
	M
	1.38
	2.32
	M-F 0.242
	0.001*

	 
	 
	 
	F
	1.28
	2.08
	 
	 


*The mean difference is significant at the .05 level. 

Table 28: significant T-Test results for Gender and Compensation Strategies
4.5.4 Significant Differences between the Gender Groups in the Use of Metacognitive Strategies


The scores analysis, which was done by the T-Test, shows some considerable differences between males and females in the frequency of using the Metacognitive Language Learning Strategies. Items from 30 to 38 describe 9 Metacognitive Strategies. Significant differences have been found in the students answers to items number 31, 32, and 34. Females again surpass males in the frequency of their use to all the 3 strategies. (See Table 29)

	Q no.
	strategy
	Question 
	Gender
	Std. D
	mean
	mean diff.
	Sig.

	31
	Meta.
	I notice my English mistakes and use that information to help me do better.
	M
	1.03
	3.67
	F - M 0.139
	0.014*

	 
	 
	 
	F
	0.95
	3.81
	 
	 

	32
	Meta.
	I pay attention when someone is speaking English.
	M
	0.92
	4.18
	F - M 0.238
	0*

	 
	 
	 
	F
	0.74
	4.42
	 
	 

	34
	Meta.
	I plan my schedule so I will have enough time to study English.
	M
	1.12
	3.30
	F - M 0.164
	0.008*

	 
	 
	 
	F
	1.05
	3.46
	 
	 


*The mean difference is significant at the .05 level. 

Table 29: significant T-Test results for Gender and Metacognitive Strategies

4.5.5 Significant Differences between the Gender Groups in the Use of Affective Strategies


Affective Strategies comprise part 5 of the SILL which shows 6 Affective Strategies numbered from 39 to 44. The T-Test results show significant differences between females and males. The differences are in the answers to items number 39, 41, 42, and 44. The means show that females use these 4 Affective Strategies more frequently than males. Table 30 explains more about these differences.

	Q no.
	strategy
	Question 
	Gender
	Std. D
	mean
	mean diff.
	Sig.

	39
	Affe.
	I try to relax whenever I feel afraid of using English.
	M
	1.29
	3.48
	F - M 0.324
	0*

	 
	 
	 
	F
	1.19
	3.80
	 
	 

	41
	Affe.
	I give myself a reward or treat when I do well in English.
	M
	1.35
	2.67
	F - M 0.180
	0.019*

	 
	 
	 
	F
	1.38
	2.86
	 
	 

	42
	Affe.
	I notice if I am tense or nervous when I am studying or using English.
	M
	1.34
	3.17
	F - M 0.271
	0*

	 
	 
	 
	F
	1.35
	3.44
	 
	 

	44
	Affe.
	I talk to someone else about how I feel when I am learning English.
	M
	1.32
	2.53
	F - M 0.212
	0.005*

	 
	 
	 
	F
	1.39
	2.74
	 
	 


  *The mean difference is significant at the .05 level. 

Table 30: significant T-Test results for Gender and Affective Strategie
4.5.6 Significant Differences between the Gender Groups in the Use of Social Strategies


The Students’ answers varied significantly in 4 of the 6 Social Strategies in the SILL. Significant differences have been found in items number 45, 46, 48, and 50. The T-Test results of the mean comparison show that females surpass males in the frequency of their use to these Social Strategies. (Table 31) shows the differences in numbers.

	Q no.
	strategy
	Question 
	Gender
	Std. D
	mean
	mean diff.
	Sig.

	45
	Soci.
	If I do not understand something in English, I ask the other person to slow down or say it again.
	M
	1.06
	4.11
	F - M 0.212
	08*

	 
	 
	 
	F
	0.95
	4.33
	 
	 

	46
	Soci.
	I ask English speakers to correct me when I talk.
	M
	1.23
	3.67
	F - M 0.348
	0*

	 
	 
	 
	F
	1.07
	4.02
	 
	 

	48
	Soci.
	I ask for help from English speakers.
	M
	1.11
	3.78
	F - M 0.123
	0.047*

	 
	 
	 
	F
	1.07
	3.90
	 
	 

	50
	Soci.
	I try to learn about the culture of English speakers.
	M
	1.42
	2.83
	F - M 0.163
	0.038*

	 
	 
	 
	F
	1.36
	2.99
	 
	 


*The mean difference is significant at the .05 level. 

Table 31: significant T-Test results for Gender and Social Strategies

4.6 Learners’ Nationalities and Language Learning Strategy Preference

The variable of nationality seems to have a great influence on the participants’ choice and frequency of using the Language Learning Strategies. The ANOVA results of the means comparison show differences between the Turkish, the Cypriot and the other nationalities. It has been found that students from the other nationalities use the Language Learning Strategies more frequently than the Cypriot and the Turkish students. The means for the Turkish and the Cypriot students are very close. However, the significant differences are found in 4 of the 6 strategies in the SILL. These strategies are Memory, Cognitive, Metacognitive, and affective Strategies. (Table 32) below shows these differences in more details.  

	Strategy
	Nation.
	Mean
	Std. D
	Mean Dif
	Sig.

	MEM
	Turkish
	59.069
	13.521
	Oth. - Tr. 7.19
	0.014*

	
	Cypriot
	58.586
	12.563
	Oth. - Cy. 7.68
	0.012*

	
	Other
	66.267
	10.471
	
	

	COG
	Turkish
	60.815
	12.425
	Oth. - Tr. 10.55
	0.000*

	
	Cypriot
	62.452
	13.683
	Oth. - Cy. 8.91
	0.001*

	
	Other
	71.367
	11.666
	
	

	COM
	Turkish
	65.386
	14.751
	
	0.502

	
	Cypriot
	65.364
	13.415
	
	

	
	Other
	68.533
	15.081
	
	

	MET
	Turkish
	72.740
	14.122
	Oth. - Tr. 6.52
	0.045*

	
	Cypriot
	72.983
	14.418
	
	

	
	Other
	79.267
	12.273
	
	

	AFF
	Turkish
	57.763
	16.266
	Oth. - Tr. 8.16
	0.023*

	
	Cypriot
	57.703
	14.835
	Oth. - Cy. 8.23
	0.03*

	
	Other
	65.933
	16.881
	
	

	SOC
	Turkish
	72.831
	15.192
	
	0.291

	
	Cypriot
	72.088
	15.413
	
	

	
	Other
	76.667
	12.930
	
	


*The mean difference is significant at the .05 level. 

Table 32: significant ANOVA results for nationalities and Strategies

4.6.1 Significant Differences between the Nationality Groups in the Use of Memory Strategies


The ANOVA results have shown significant differences when the means for each nationality group was compared to each of the fifty items of the questionnaire. The table below shows the significant differences between the 3 nationality groups in their use of the Memory Strategies. The significant differences can be found in 3 of the 9 Memory Strategies in the SILL which are numbered 2, 5, and 7. The highest mean has been scored by the students of the other nationalities. (See Table 33) 

Legend:

Tr = Turkish

Cy = Cypriot

Oth = Other

	Q no.
	strategy
	Question 
	Natio.
	Std. D
	mean
	mean diff.
	Sig.

	2
	MEM 
	I use new English words in a sentence so I can remember them.
	Tr
	1.02
	3.01
	Oth. - Tr. 0.917
	0*

	 
	 
	 
	Cy
	0.99
	3.10
	Oth. - Cy. 0.832
	0*

	 
	 
	 
	Oth
	0.8
	3.93
	 
	 

	5
	MEM
	I use rhymes to remember new English words.
	Tr
	2
	2.19
	Tr. - Cy. 0.262
	0.03*

	 
	 
	 
	Cy
	1.55
	1.93
	Oth. - Tr. 0.570
	0.03*

	 
	 
	 
	Oth
	1.19
	2.76
	Oth. - Cy. 0.833
	0.03*

	7
	MEM
	I physically act out new English words.
	Tr
	1.17
	2.34
	Oth. - Tr. 0.68
	0.01*

	 
	 
	 
	Cy
	1.2
	2.43
	Oth. - Cy. 0.59
	0.03*

	 
	 
	 
	Oth
	1.15
	3.03
	 
	 


Reference*The mean difference is significant at the .05 level. 

Table 33: significant ANOVA results for Nationality and Memory Strategies
4.6.2 Significant Differences between the Nationality Groups in the Use of Cognitive Strategies


Part two of the questionnaire includes 14 Cognitive Strategies.  The answers of the students to these 14 items vary significantly in 9 of these items. These items are number 11, 12, 13, 14, 15, 16, 17, 20, and 23. The means for item 11 show that students from nationalities other than Turkish and Cypriot try more frequently to talk like native speakers. The same results can be found in the answers to item 12 which says, “I practice the sounds of English.”


Another significant difference lies between the ‘others’ and the Turkish students in their answers to item 13 in the questionnaire. The item says, “I use the English words I know n different ways.” The ‘others’ use this strategy more frequently than the students from Turkey.  Moreover, it has been found in item number 14 that the students from the other nationalities start conversations in English more frequently than the students from North Cyprus or Turkey. Another significant difference is found between the Cypriot and the Turkish Students in item number 15. The means tell that the Cypriot students watch English TV shows and movies more frequently than the Turkish students.


The students’ reading for pleasure varied significantly in item number 17. The means differences show that ‘reading for pleasure’ is more frequent among the students from the other nationalities when compared to the Turkish and the Cypriot students. Similarly, in item 17, the ‘others’ use English more frequently than the Turkish and the Cypriot students to write “notes, messages, letters or reports”. The same results can be seen in items number 20 which shows that the students from other nationalities exceed the Turkish and the Cypriot students in the frequency of ‘finding patterns in English’. Item 23 shows the last significant difference between the students from the 3 nationality groups. The means tell that the ‘others’ “make summaries of the information [they] hear or read in English” more frequently than the Cypriot and the Turkish students. (See Table 34)

	Q no.
	strategy
	Question 
	Natio.
	Std. D
	mean
	mean diff.
	Sig.

	11
	COG
	I try to talk like native English speakers.
	Tr
	1.51
	3.14
	Oth. - Tr. 0.85
	0.01*

	 
	 
	 
	Cy
	1.22
	3.19
	Oth. - Cy. 0.80
	0.02*

	 
	 
	 
	Oth
	0.94
	4.00
	 
	 

	12
	COG
	I practice the sounds of English.
	Tr
	1.27
	2.67
	Oth. - Tr. 1.02
	0*

	 
	 
	 
	Cy
	1.18
	2.89
	Oth. - Cy. 0.80
	0.01*

	 
	 
	 
	Oth
	1.11
	3.70
	 
	 

	13
	COG
	I use the English words I know in different ways.
	Tr
	1.08
	2.84
	Oth. - Tr. 0.88
	0.03*

	 
	 
	 
	Cy
	3.5
	3.15
	 
	 

	 
	 
	 
	Oth
	0.94
	3.73
	 
	 

	14
	COG
	I start conversations in English.
	Tr
	1.17
	2.99
	Oth. - Tr. 0.77
	0*

	 
	 
	 
	Cy
	1.15
	3.09
	Oth. - Cy. 0.67
	0.01*

	 
	 
	 
	Oth
	1.1
	3.76
	 
	 

	15
	COG
	I watch English language TV shows spoken in English or go to movies spoken in English.
	Tr
	1.13
	3.41
	Cy. - Tr. 0.25
	0.01*

	 
	 
	 
	Cy
	1.12
	3.67
	 
	 

	 
	 
	 
	Oth
	1.13
	3.86
	 
	 

	16
	COG
	I read for pleasure in English.
	Tr
	1.17
	2.62
	Oth. - Tr. 0.70
	0.01*

	 
	 
	 
	Cy
	1.2
	2.57
	Oth. - Cy. 0.57
	0*

	 
	 
	 
	Oth
	1.21
	3.33
	 
	 

	17
	COG
	I write notes, messages, letters or reports in English.
	Tr
	1.17
	2.72
	Oth. - Tr. 0.67
	0.01*

	 
	 
	 
	Cy
	1.27
	2.88
	Oth. - Cy. 0.51
	0*

	 
	 
	 
	Oth
	1
	3.40
	 
	 

	20
	COG
	I try to find patterns in English.
	Tr
	1.19
	3.02
	Oth. - Tr. 0.60
	0.02*

	 
	 
	 
	Cy
	1.18
	2.91
	Oth. - Cy. 0.71
	0.01*

	 
	 
	 
	Oth
	0.99
	3.63
	 
	 

	23
	COG
	I make summaries of information that I hear or read in English.
	Tr
	1.14
	2.46
	Oth. - Tr. 0.93
	0*

	 
	 
	 
	Cy
	1.19
	2.64
	Oth. - Cy. 0.75
	0*

	 
	 
	 
	Oth
	1.1
	3.40
	 
	 


*The mean difference is significant at the .05 level. 

Table 34: significant ANOVA results for Nationality and Cognitive Strategies

4.6.3 Significant Differences between the Nationality Groups in the Use of Compensation Strategies


In the frequency of the students’ use of Compensation Strategies, The data analysis show significant differences between the 3 nationality groups. The considerable differences can be found in the students’ responses to items number 25, 26 and 28 of the questionnaire. The table below shows that the students from other nationalities use these compensation skills more frequently than the Turkish and the Cypriot students except in item number 25. Item 25 in the questionnaire states, “When I can’t think of a word during a conversation in English, I use gestures.” In the responses to this strategy, The Turkish students show the highest frequency of using this strategy. (See Table 35) 
	Q no.
	strategy
	Question 
	Natio.
	Std. D
	mean
	mean diff.
	Sig.

	25
	COM
	When I can't think of a word during a conversation in English, I use gestures.
	Tr
	1.18
	3.72
	Tr. - Cy. 0.22
	0.04*

	 
	 
	 
	Cy
	1.25
	3.50
	
	 

	 
	 
	 
	Oth
	1.15
	3.33
	
	 

	26
	COM
	I make up new words if I do not know the right ones in English.
	Tr
	1.34
	2.19
	Oth. - Tr. 1.13
	0*

	 
	 
	 
	Cy
	1.31
	2.23
	Oth. - Cy. 1.10
	0*

	 
	 
	 
	Oth
	1.26
	3.33
	
	 

	28
	COM
	I try to guess what the other person will say next in English.
	Tr
	1.14
	3.19
	Oth. - Tr. 0.60
	0.01*

	 
	 
	 
	Cy
	1.04
	3.16
	Oth. - Cy. 0.63
	0.02*

	 
	 
	 
	Oth
	1.12
	3.80
	 
	 


*The mean difference is significant at the .05 level. 

Table 35: significant ANOVA results for Nationality and Compensation Strategies

4.6.4 Significant Differences between the Nationality Groups in the Use of Metacognitive Strategies


The ANOVA results show significant differences between the 3 nationality groups in their answers to part 4 of the questionnaire. This part of the questionnaire shows 9 Metacognitive Learning Strategies. The students’ answers varied significantly in 4 of these items, namely, items number 32, 35, 36 and 37. The Cypriot students show the “highest attention when someone is speaking English.” In the other 3 Metacognitive Strategies, the students from the ‘others’ group seem to use the strategies more frequently. See table 36 for more details.  

	Q no.
	strategy
	Question 
	Natio.
	Std. D
	mean
	mean diff.
	Sig.

	32
	MET
	I pay attention when someone is speaking English.
	Tr
	0.87
	4.24
	Cy.  - Tr. 0.18
	0.01*

	 
	 
	 
	Cy
	0.82
	4.43
	
	 

	 
	 
	 
	Oth
	1.05
	4.30
	
	 

	35
	MET
	I look for people I can talk to in English.
	Tr
	1.15
	3.39
	Oth. - Tr. 0.67
	0.01*

	 
	 
	 
	Cy
	1.08
	3.45
	Oth. - Cy. 0.61
	0.02*

	 
	 
	 
	Oth
	0.94
	4.06
	
	 

	36
	MET
	I look for opportunities to read as much as possible in English.
	Tr
	1.16
	3.03
	Oth. - Tr. 0.93
	0*

	 
	 
	 
	Cy
	1.16
	3.02
	Oth. - Cy. 0.94
	0*

	 
	 
	 
	Oth
	0.88
	3.96
	
	 

	37
	MET
	I have clear goals for improving my English skills.
	Tr
	1.15
	3.60
	Oth. - Tr. 0.46
	0.02*

	 
	 
	 
	Cy
	1.17
	3.46
	Oth. - Cy. 0.60
	0.03*

	 
	 
	 
	Oth
	0.86
	4.06
	
	 


*The mean difference is significant at the .05 level.

Table 36: significant ANOVA results for Nationality and Metacognitive Strategies

4.6.5 Significant Differences between the Nationality Groups in the Use of Affective Strategies


The means comparison which was done by the ANOVA test show significance in the differences between the nationality groups in 2 of the 6 Affective Strategies. These strategies are expressed in items 41 and 43 of the questionnaire. (Table 37) below shows these differences in more details.

	Q no.
	strategy
	Question 
	Natio.
	Std. D
	mean
	mean diff.
	Sig.

	41
	Affe.
	I give myself a reward or treat when I do well in English.
	Tr
	1.38
	2.78
	Oth. - Cy. 0.70
	0.03

	 
	 
	 
	Cy
	1.31
	2.52
	
	 

	 
	 
	 
	Oth
	1.3
	3.23
	
	 

	43
	Affe.
	I write down my feelings in a language learning diary.
	Tr
	1.04
	1.58
	Oth. - Tr. 1.61
	0

	 
	 
	 
	Cy
	1.06
	1.61
	Oth. - Cy. 1.58
	0

	 
	 
	 
	Oth
	1.06
	3.20
	
	 


The mean difference is significant at the .05 level.

Table 37: significant ANOVA results for Nationality and Affective Strategies

4.7 Learners’ High School Type and Language Learning Strategy Preference

The participants in the study have been put in 5 categories according to the type of the high school they graduated from. These 5 categories are:

1. Public High Schools (H. Sch.)

2. Colleges (Col)

3. Anatolian High School (An. H.)

4. Super High School (Su. H.)

5. Other (Oth.)
When the means have been compared by the ANOVA Test, the ‘College’ students have been found to be the least frequent users of the Language Learning Strategies. However, only two significant differences have been found between the students from two types of high schools. These two differences are in the frequency of using Metacognitive Strategies. The ANOVA results show that there is a significant difference between the Public High School graduates and the College graduates in the use of the Metacognitive Strategies. The High School students surpass the college students in the frequency of using these strategies. The same results have been found between the Super High School Students and the College students. The ANOVA significance between the groups in using the Social Strategies is 0.022 which is significant. Still Sheffe and Dunnete C do not show any significance. No significant differences have been found in the use of the other 5 Learning Strategies. (See Table 38).
	Strategy
	High Sch.
	Mean
	Std. D
	Mean Dif
	Sig.

	MEM
	H.Sch
	59.224
	13.547
	
	0.162

	
	COL
	57.176
	13.290
	
	

	
	An. H.
	58.810
	12.605
	
	

	
	Su. H.
	59.303
	13.636
	
	

	
	Oth.
	61.736
	11.911
	
	

	COG
	H.Sch
	61.458
	12.957
	
	0.076

	
	COL
	59.037
	13.359
	
	

	
	An. H.
	61.765
	11.826
	
	

	
	Su. H.
	60.657
	12.334
	
	

	
	Oth.
	63.835
	11.295
	
	

	COM
	H.Sch
	64.932
	15.044
	
	0.068

	
	COL
	63.926
	14.077
	
	

	
	An. H.
	67.353
	13.289
	
	

	
	Su. H.
	66.798
	14.182
	
	

	
	Oth.
	67.934
	11.967
	
	

	MET
	H.Sch
	73.366
	14.017
	H. Sch - Col 4.63
	0.013*

	
	COL
	68.735
	15.187
	Su. H. - Col 6.65
	0.013*

	
	An. H.
	71.928
	14.348
	
	

	
	Su. H.
	75.394
	13.115
	
	

	
	Oth.
	74.165
	13.636
	
	

	AFF
	H.Sch
	57.888
	15.239
	
	0.382

	
	COL
	55.838
	15.741
	
	

	
	An. H.
	58.301
	21.500
	
	

	
	Su. H.
	58.788
	15.333
	
	

	
	Oth.
	60.000
	14.023
	
	

	SOC
	H.Sch
	73.510
	15.114
	
	0.22

	
	COL
	69.816
	16.000
	
	

	
	An. H.
	70.627
	16.124
	
	

	
	Su. H.
	74.394
	14.568
	
	

	
	Oth.
	72.330
	12.876
	
	


   *The mean difference is significant at the .05 level.

Table 38: significant ANOVA results for High Schools and Learning Strategies

The means of the frequencies of using the strategies have been compared to each of the 50 items in the questionnaire. The significant differences have been found in only 5 of the 50 questions. These are item number 8, 27, 31, 35 and 46. Item 8 describes a Memory Strategy while 27 shows a Compensation Strategy. Items 31 and 35 present two Metacognitive Strategies and the last item is a Social Learning Strategy.  (See Table 39)
	Q no.
	strategy
	Question 
	H. Sch
	mean
	Std. D
	mean diff.
	Sig.

	8
	MEM
	I review English lessons often.
	H.Sch
	3.50
	0.99
	H.Sch - Col 0.31
	0.024*

	 
	 
	 
	COL
	3.18
	1.03
	H.Sch - An. H. 0.30
	0.018*

	 
	 
	 
	An. H.
	3.19
	1.12
	 
	 

	 
	 
	 
	Su. H.
	3.45
	1.03
	 
	 

	 
	 
	 
	Oth.
	3.52
	1.11
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 

	Q no.
	strategy
	Question 
	H. Sch
	mean
	Std. D
	mean diff.
	Sig.

	27
	COM
	I read English without looking up every new word.
	H.Sch
	2.97
	1.23
	An. H. -  H.Sch 0.31
	0.001*

	 
	 
	 
	COL
	2.99
	1.23
	Su. -  H.Sch 0.25
	0.001*

	 
	 
	 
	An. H.
	3.28
	1.24
	Oth. -  H.Sch 0.40
	0.001*

	 
	 
	 
	Su. H.
	3.22
	1.24
	 
	 

	 
	 
	 
	Oth.
	3.37
	1.16
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 

	Q no.
	strategy
	Question 
	H. Sch
	mean
	Std. D
	mean diff.
	Sig.

	31
	MET
	I notice my English mistakes and use that information to help me do better.
	H.Sch
	3.74
	1.00
	H. Sch - Col 0.29
	0.04*

	 
	 
	 
	COL
	3.45
	1.11
	Su. H. - Col 0.43
	0.032*

	 
	 
	 
	An. H.
	3.75
	1.02
	Oth. - Col 0.44
	0.032*

	 
	 
	 
	Su. H.
	3.88
	0.92
	 
	 

	 
	 
	 
	Oth.
	3.89
	0.84
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 

	Q no.
	strategy
	Question 
	H. Sch
	mean
	Std. D
	mean diff.
	Sig.

	35
	MET
	I look for people I can talk to in English.
	H.Sch
	3.40
	1.15
	Oth. - Col 0.48
	0.035*

	 
	 
	 
	COL
	3.19
	1.19
	 
	 

	 
	 
	 
	An. H.
	3.47
	1.15
	 
	 

	 
	 
	 
	Su. H.
	3.68
	1.06
	 
	 

	 
	 
	 
	Oth.
	3.55
	1.09
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 

	Q no.
	strategy
	Question 
	H. Sch
	mean
	Std. D
	mean diff.
	Sig.

	46
	SOC
	I ask English speakers to correct me when I talk.
	H.Sch
	3.89
	1.16
	H.Sch - An. H. 0.37
	0.011*

	 
	 
	 
	COL
	3.62
	1.28
	 
	 

	 
	 
	 
	An. H.
	3.51
	1.31
	 
	 

	 
	 
	 
	Su. H.
	3.86
	1.12
	 
	 

	 
	 
	 
	Oth.
	3.87
	1.08
	 
	 

	 
	 
	 
	 
	 
	 
	 
	 


*The mean difference is significant at the .05 level.

Table 39: detailed significant ANOVA results for High Schools and Learning Strategies
4.8 Learners’ Age and Language Learning Strategy Preference

The Students were put in three categories according to the age. These three groups are (17-19), (20-22) and (over 22) years of age. The ANOVA analysis reveals significant differences in the frequencies of using the Learning Strategies. These considerable differences have been found in the students’ use of the Cognitive, the Metacognitive and the Social Learning Strategies. (Table 40) shows these significant differences in details. 
	Strategy
	Age
	Mean
	Std. D
	Mean Dif
	Sig.

	MEM
	17-19
	58.475
	13.835
	
	0.066*

	
	20-22
	59.468
	12.935
	
	

	
	over22
	61.937
	11.886
	
	

	COG
	17-19
	61.104
	12.922
	(Over22)-(17-19) 3.78
	0.045*

	
	20-22
	61.145
	12.455
	(Over22)-(20-22) 3.74
	0.049*

	
	over22
	64.886
	13.169
	
	

	COM
	17-19
	64.849
	14.594
	
	

	
	20-22
	66.058
	14.692
	
	

	
	over22
	65.519
	12.453
	
	

	MET
	17-19
	72.570
	14.503
	(Over22)-(17-19) 5.42
	0.006*

	
	20-22
	72.651
	14.034
	(Over22)-(20-22) 5.34
	0.007*

	
	over22
	78.000
	11.279
	
	

	AFF
	17-19
	57.783
	16.973
	
	

	
	20-22
	57.659
	14.984
	
	

	
	over22
	61.342
	16.659
	
	

	SOC
	17-19
	72.094
	15.554
	(Over22)-(17-19) 5.36
	0.013*

	
	20-22
	72.887
	14.893
	(Over22)-(20-22) 4.56
	0.042*

	
	over22
	77.456
	13.825
	
	


*The mean difference is significant at the .05 level.

Table 40: significant ANOVA results for High Schools and Learning Strategies

4.8.1 Significant Differences between the age Groups in the Use of Memory Strategies


The ANOVA test was run in order to find the significant difference in the frequency of using each of the 50 strategies of the SILL. The analysis of the frequencies of using the Memory Strategies show considerable differences in items number 2 and 4.  In both Items the (over 22) group shows the highest frequency of using these two Memory Strategies.  In item number 2, There are two significant differences. One is between the (over22) and the (17-19) age groups and the other is between the (over22) and the (20-22) groups. In item number 4, the significant difference lies between the (over22) and the (17-19) groups. Table number 41 shows all these differences in more details. 
	Q no.
	strategy
	Question 
	age
	Std. D
	mean
	mean diff.
	Sig.

	2
	MEM
	I use new English words in a sentence so I can remember them.
	17-19
	1.02
	3.02
	(over22) - (17-19) (0.395)
	0.005*

	 
	 
	 
	20-22
	1.02
	3.03
	(over22) - (20-22) (0.382)
	0.008*

	 
	 
	 
	over22
	0.92
	3.41
	
	 

	4
	MEM
	I remember a new English word by making a mental picture of a situation in which the word might be used.
	17-19
	1.17
	2.96
	(over22) - (17-19) (0.365)
	0.044*

	 
	 
	 
	20-22
	1.27
	3.08
	 
	 

	 
	 
	 
	over22
	1.21
	3.32
	 
	 


*The mean difference is significant at the .05 level.

Table 41: significant ANOVA results for Age Groups and Memory Strategies

4.8.2 Significant Differences between the age Groups in the Use of Cognitive Strategies


Significant differences have been found in the use of 2 of the Cognitive Strategies. These are items number 12 and 16 of the SILL. Again, the students who age over 22 show the highest frequency of using these two strategies.  Significant differences do lie between the (over22) and the (17-19) age groups and between the (over22) and the (20-22) groups. (See Table 42)
	Q no.
	strategy
	Question 
	age
	Std. D
	mean
	Mean diff.
	Sig.

	12
	COG
	I practice the sounds of English.
	17-19
	1.16
	2.71
	(over22) - (17-19) (0.601)
	0*

	 
	 
	 
	20-22
	1.14
	2.68
	(over22) - (20-22) (0.633)
	0*

	 
	 
	 
	over22
	2.41
	3.31
	
	 

	16
	COG
	I read for pleasure in English.
	17-19
	1.19
	2.57
	(over22) - (17-19) (0.516)
	0.001*

	 
	 
	 
	20-22
	1.18
	2.64
	(over22) - (20-22) (0.445)
	0.007*

	 
	 
	 
	over22
	0.96
	3.08
	
	 


*The mean difference is significant at the .05 level.

Table 42: significant ANOVA results for Age Groups and Cognitive Strategies

4.8.3 Significant Differences between the age Groups in the Use of Metacognitive Strategies


The 3 age categories vary significantly in their responses to 4 Metacognitive Strategies. The items that show the significant differences among the age groups are items number 33, 35, 36 and 37. The older students are found to use the Metacognitive Strategies more frequently than the younger ones. (See Table 43)

	Q no.
	strategy
	Question 
	age
	Std. D
	mean
	mean diff.
	Sig.

	33
	MET
	I try to find out how to be a better learner of English.
	17-19
	1.03
	3.94
	(over22) - (17-19) (0.31)
	0.038*

	 
	 
	 
	20-22
	1.01
	3.99
	
	 

	 
	 
	 
	over22
	0.79
	4.25
	
	 

	35
	MET
	I look for people I can talk to in English.
	17-19
	1.11
	3.42
	(over22) - (17-19) (0.351)
	0.036*

	 
	 
	 
	20-22
	1.18
	3.37
	(over22) - (20-22) (0.395)
	0.015*

	 
	 
	 
	over22
	1.04
	3.77
	
	 

	36
	MET
	I look for opportunities to read as much as possible in English.
	17-19
	1.15
	3.03
	(over22) - (17-19) (0.445)
	0.006*

	 
	 
	 
	20-22
	1.17
	3.01
	(over22) - (20-22) (0.468)
	0.003*

	 
	 
	 
	over22
	1.03
	3.48
	
	 

	37
	MET
	I have clear goals for improving my English skills.
	17-19
	1.17
	3.53
	(over22) - (17-19) (0.444)
	0.006*

	 
	 
	 
	20-22
	1.15
	3.59
	(over22) - (20-22) (0.376)
	0.024*

	 
	 
	 
	over22
	1.06
	3.97
	 
	 


*The mean difference is significant at the .05 level.

Table 43: significant ANOVA results for Age Groups and Metacognitive Strategies
4.8.4 
Significant Differences between the age Groups in the Use of Affective Strategies


In the students’ responses to part 5 of the questionnaire, only one significant difference between the age groups has been found. The students who age over 22 significantly surpass those who age (17-19). Item 41 of the questionnaire shows an Affective Strategy saying, “I give myself a reward or treat when I do well in English.”  (See Table 44)

	Q no.
	strategy
	Question 
	age
	Std. D
	mean
	mean diff.
	Sig.

	41
	AFF
	I give myself a reward or treat when I do well in English.
	17-19
	1.34
	2.7
	(over22) - (17-19) (0.40)
	0.05

	 
	 
	 
	20-22
	1.39
	2.75
	 
	 

	 
	 
	 
	over22
	1.42
	3.1
	 
	 


The mean difference is significant at the .05 level.

Table 44: significant ANOVA results for Age Groups and Metacognitive Strategies

4.8.5 
Significant Differences between the age Groups in the Use of Social  Strategies


The ANOVA test results show considerable differences in the students’ responses to two of the Social Learning Strategies.  The students’ responses varied significantly in items number 47 and 49. In item number 47, the significant difference exists between the (over22) group and the (20-22) group. In item 49, the significant difference lies between those who are over 22 years old and those whose ages are between 17 and 19. (See Table 45)

	Q no.
	strategy
	Question 
	age
	Std. D
	mean
	mean diff.
	Sig.

	47
	Soci.
	I practice English with other students.
	17-19
	1.17
	3.39
	 
	 

	 
	 
	 
	20-22
	1.13
	3.38
	(over22) - (20-22) (0.346)
	0.044*

	 
	 
	 
	over22
	1.16
	3.73
	
	 

	49
	Soci.
	I ask questions in English.
	17-19
	1.08
	3.62
	(over22) - (17-19) (0.345)
	0.024*

	 
	 
	 
	20-22
	1.03
	3.7
	
	 

	 
	 
	 
	over22
	0.91
	3.97
	 
	 



   *The mean difference is significant at the .05 level.

Table 45: significant ANOVA results for Age Groups and Social Strategies

4.9 Learners’ Attitude towards Language Learning and Language Learning Strategy Preference

The T-Test has been used to compare the means of the strategy use frequencies and the students’ attitude towards English Language Learning. The respondents have been put in to categories according to their attitude, those who enjoy learning English and those who do not. These two groups are labeled with ‘positive’ and ‘negative’ attitude. The T-Test results show significant differences in the frequency of using all the six Language Learning Strategies. The students who have a positive attitude significantly exceed those who have a negative attitude in the frequency of using the Learning Strategies. (See Table 46)

P = Positive Attitude 

N = Negative Attitude

	Strategy 
	Attit.
	Mean
	Std. D
	Mean Dif
	Sig. 

	MEM
	P
	60.422
	13.109
	7.597
	0.000*

	 
	N
	52.825
	12.612
	 
	 

	COG
	P
	62.847
	12.314
	8.910
	0.000*

	 
	N
	53.937
	12.248
	 
	 

	COM
	P
	66.139
	13.748
	4.076
	0.000*

	 
	N
	62.063
	17.519
	 
	 

	MET
	P
	75.141
	12.816
	13.136
	0.000*

	 
	N
	62.004
	15.403
	 
	 

	AFF
	P
	59.008
	15.976
	6.367
	0.000*

	 
	N
	52.641
	15.479
	 
	 

	SOC
	P
	74.265
	14.439
	8.807
	0.000*

	 
	N
	65.457
	16.650
	 
	 


*The mean difference is significant at the .05 level.

Table 46: significant T-Test results for Attitude and Learning Strategies


The T-Test was used to find the significant differences in the students’ responses to each of the 50 items in the questionnaire.  The significant differences have been found in 39 items of the SILL distributed between all the six Language Learning Strategies. The comparison of the means of all the 39 items shows that the students with a positive attitude considerably surpass those with a negative attitude in the frequency of using each of the 39 strategies. The 6 lists below shows the significant differences between the attitude groups and each of the 39 strategies.     (See Table 47, 48, 49, 50, 51 and 52)  
	Q no.
	strategy
	Question 
	Atti.
	mean
	Std. D.
	mean diff.
	Sig.

	1
	MEM
	I think of relationships between what I already know and new things I learn in English.
	P
	3.86
	0.95
	0.462
	0.000*

	 
	 
	 
	N
	3.40
	1.00
	0.462
	0.000*

	2
	MEM
	I use new English words in a sentence so I can remember them.
	P
	3.14
	1.01
	0.494
	0.000*

	 
	 
	 
	N
	2.64
	1.02
	0.494
	0.000*

	3
	MEM
	I connect the sound of a new English word and an image or picture of the word to help me remember the word.
	P
	3.22
	1.22
	0.350
	0.000*

	 
	 
	 
	N
	2.87
	1.31
	0.350
	0.000*

	4
	MEM
	I remember a new English word by making a mental picture of a situation in which the word might be used.
	P
	3.10
	1.22
	0.332
	0.000*

	 
	 
	 
	N
	2.77
	1.23
	0.332
	0.000*

	6
	MEM
	I use flashcards to remember new English words.
	P
	2.26
	1.26
	0.286
	0.002*

	 
	 
	 
	N
	1.98
	1.06
	0.286
	0.000*

	7
	MEM
	I physically act out new English words.
	P
	2.43
	1.19
	0.300
	0.001*

	 
	 
	 
	N
	2.13
	1.09
	0.300
	0.000*

	8
	MEM
	I review English lessons often.
	P
	3.51
	1.00
	0.489
	0.000*

	 
	 
	 
	N
	3.02
	1.07
	0.489
	0.000*

	9
	MEM
	I remember new English words or phrases by remembering their location on the page, on the board, or on a street sign.
	P
	3.46
	1.20
	0.478
	0.000*

	 
	 
	 
	N
	2.99
	1.26
	0.478
	0.000*


*The mean difference is significant at the .05 level.

Table 47: significant T-Test results for Attitude and Memory Strategies

	Q no.
	strategy
	Question 
	Atti.
	mean
	Std. D.
	mean diff.
	Sig.

	10
	COG
	I say or write new English words several times.
	P
	3.99
	0.98
	0.389
	0.000*

	 
	 
	 
	N
	3.60
	1.16
	0.389
	0.000*

	q11
	COG
	I try to talk like native English speakers.
	P
	3.25
	1.48
	0.465
	0.000*

	11
	 
	 
	N
	2.78
	1.31
	0.465
	0.000*

	12
	COG
	I practice the sounds of English.
	P
	2.81
	1.28
	0.459
	0.000*

	 
	 
	 
	N
	2.35
	1.16
	0.459
	0.000*

	13
	COG
	I use the English words I know in different ways.
	P
	3.00
	1.89
	0.482
	0.000*

	 
	 
	 
	N
	2.52
	1.11
	0.482
	0.000*

	14
	COG
	I start conversations in English.
	P
	3.13
	1.13
	0.619
	0.000*

	 
	 
	 
	N
	2.51
	1.26
	0.619
	0.000*

	15
	COG
	I watch English language TV shows spoken in English or go to movies spoken in English.
	P
	3.56
	1.09
	0.498
	0.000*

	 
	 
	 
	N
	3.06
	1.25
	0.498
	0.000*

	16
	COG
	I read for pleasure in English.
	P
	2.78
	1.16
	0.834
	0.000*

	 
	 
	 
	N
	1.94
	1.06
	0.834
	0.000*

	17
	COG
	I write notes, messages, letters or reports in English.
	P
	2.89
	1.17
	0.713
	0.000*

	 
	 
	 
	N
	2.18
	1.14
	0.713
	0.000*

	18
	COG
	I first skim an English passage (read over the passage quickly) then go back and read carefully.
	P
	3.29
	1.27
	0.363
	0.000*

	 
	 
	 
	N
	2.92
	1.37
	0.363
	0.000*

	20
	COG
	I try to find patterns in English.
	P
	3.09
	1.18
	0.416
	0.000*

	 
	 
	 
	N
	2.67
	1.23
	0.416
	0.000*

	22
	COG
	I try not to translate word-for-word.
	P
	3.24
	1.53
	0.242
	0.027*

	 
	 
	 
	N
	3.00
	1.25
	0.242
	0.012*

	23
	COG
	I make summaries of information that I hear or read in English.
	P
	2.60
	1.17
	0.486
	0.000*

	 
	 
	 
	N
	2.11
	1.08
	0.486
	0.000*


*The mean difference is significant at the .05 level.

Table 48: significant T-Test results for Attitude and Cognitive Strategies

	Q no.
	strategy
	Question 
	Atti.
	mean
	Std. D.
	mean diff.
	Sig.

	28
	COM
	I try to guess what the other person will say next in English.
	P
	3.25
	1.13
	0.312
	0.000*

	 
	 
	 
	N
	2.94
	1.10
	0.312
	0.000*

	29
	COM
	If I can't think of an English word, I use a word or phrase that means the same thing.
	P
	3.97
	1.01
	0.490
	0.000*

	 
	 
	 
	N
	3.48
	1.2
	0.490
	0.000*


*The mean difference is significant at the .05 level.

Table 49: significant T-Test results for Attitude and Compensation Strategies

	Q no.
	strategy
	Question 
	Atti.
	mean
	Std. D.
	mean diff.
	Sig.

	30
	MET
	I try to find as many ways as I can to use my English.
	P
	3.66
	0.98
	0.602
	0.000*

	 
	 
	 
	N
	3.06
	1.10
	0.602
	0.000*

	31
	MET
	I notice my English mistakes and use that information to help me do better.
	P
	3.84
	0.95
	0.659
	0.000*

	 
	 
	 
	N
	3.18
	1.07
	0.659
	0.000*

	32
	MET
	I pay attention when someone is speaking English.
	P
	4.37
	0.78
	0.548
	0.000*

	 
	 
	 
	N
	3.83
	1.11
	0.548
	0.000*

	33
	MET
	I try to find out how to be a better learner of English.
	P
	4.09
	0.94
	0.594
	0.000*

	 
	 
	 
	N
	3.49
	1.21
	0.594
	0.000*

	34
	MET
	I plan my schedule so I will have enough time to study English.
	P
	3.48
	1.07
	0.671
	0.000*

	 
	 
	 
	N
	2.81
	1.09
	0.671
	0.000*

	36
	MET
	I look for opportunities to read as much as possible in English.
	P
	3.18
	1.12
	0.768
	0.000*

	 
	 
	 
	N
	2.41
	1.19
	0.768
	0.000*

	37
	MET
	I have clear goals for improving my English skills.
	P
	3.70
	1.09
	0.669
	0.000*

	 
	 
	 
	N
	3.03
	1.33
	0.669
	0.000*

	38
	MET
	I think about my progress in learning English.
	P
	3.96
	0.97
	0.766
	0.000*

	 
	 
	 
	N
	3.20
	1.17
	0.766
	0.000*


*The mean difference is significant at the .05 level.

Table 50: significant T-Test results for Attitude and Metacognitive Strategies

	Q no.
	strategy
	Question 
	Atti.
	mean
	Std. D.
	mean diff.
	Sig.

	39
	AFF
	I try to relax whenever I feel afraid of using English.
	P
	3.66
	1.24
	0.317
	0.001*

	 
	 
	 
	N
	3.35
	1.35
	0.317
	0.001*

	40
	AFF
	I encourage myself to speak English even when I am afraid of making a mistake.
	P
	3.62
	1.99
	0.691
	0.000*

	 
	 
	 
	N
	2.93
	1.33
	0.691
	0.000*

	41
	AFF
	I give myself a reward or treat when I do well in English.
	P
	2.80
	1.37
	0.324
	0.001*

	 
	 
	 
	N
	2.48
	1.37
	0.324
	0.001*

	44
	AFF
	I talk to someone else about how I feel when I am learning English.
	P
	2.68
	1.35
	0.371
	0.000*

	 
	 
	 
	N
	2.30
	1.37
	0.371
	0.000*


*The mean difference is significant at the .05 level.

Table 51: significant T-Test results for Attitude and Affective Strategies

	Q no.
	strategy
	Question 
	Atti.
	mean
	Std. D.
	mean diff.
	Sig.

	46
	SOC
	I ask English speakers to correct me when I talk.
	P
	3.87
	1.16
	0.324
	0.000*

	 
	 
	 
	N
	3.54
	1.30
	0.324
	0.001*

	47
	SOC
	I practice English with other students.
	P
	3.52
	1.11
	0.647
	0.000*

	 
	 
	 
	N
	2.87
	1.24
	0.647
	0.000*

	48
	SOC
	I ask for help from English speakers.
	P
	3.90
	1.06
	0.442
	0.000*

	 
	 
	 
	N
	3.46
	1.20
	0.442
	0.000*

	49
	SOC
	I ask questions in English.
	P
	3.78
	1.01
	0.590
	0.000*

	 
	 
	 
	N
	3.19
	1.17
	0.590
	0.000*

	50
	SOC
	I try to learn about the culture of English speakers.
	P
	2.98
	1.38
	0.498
	0.000*

	 
	 
	 
	N
	2.48
	1.44
	0.498
	0.000*


*The mean difference is significant at the .05 level.

Table 52: significant T-Test results for Attitude and Social Strategies

4.10 Teaching the Learning Strategies and Language Learning Strategy Use
There was a question in the questionnaire that the students have filled in asking them whether they have received any instruction or help on how to study. The students have answered this question with ‘yes’ and ‘no’ the matter which puts them in two categories. Those who answered with ‘Yes’ make up the first group and those who answered with ‘No’ make up the second. 

The T-Test has been run in order to find the significant differences in the frequency of using the strategies between students who have received help and those who have not. The results show that the students who have received help on how to study have highly surpassed those who have not received help in the frequency of using each of the six strategies. Table number 53 below shows these significant differences in details.

(yes) = Yes, I have received help on how to study.

(no) = No, I haven’t received any help on how to study.

	Strategy 
	Help
	Mean
	Std. D
	Mean Dif
	Sig. 

	MEM
	Yes
	61.731
	12.582
	4.920
	0.000*

	 
	No
	56.812
	13.570
	 
	 

	COG
	Yes
	63.156
	12.879
	3.440
	0.000*

	 
	No
	59.716
	12.411
	 
	 

	COM
	Yes
	66.397
	14.443
	1.818
	0.023*

	 
	No
	64.579
	14.553
	 
	 

	MET
	Yes
	74.987
	13.475
	3.924
	0.000*

	 
	No
	71.063
	14.519
	 
	 

	AFF
	Yes
	59.324
	14.904
	2.643
	0.003*

	 
	No
	56.681
	16.972
	 
	 

	SOC
	Yes
	75.043
	14.761
	4.316
	0.000*

	 
	No
	70.727
	15.295
	 
	 


  *The mean difference is significant at the .05 level.

Table 53: significant T-Test results for helping the students on how to study and the frequency of using the strategies

The T-Test was run again to find the significant differences between the students in the frequency of using each of the 50 strategies in the SILL. Still the students who have received instruction on how to study have significantly exceeded those who haven’t received any help. The differences show significance in 36 out of the 50 strategies. Tables number 54, 55, 56, 57, 58 and 59 show the significant differences between the students in the frequency of using each of the strategies.

	 Q no.
	strategy
	Question 
	help
	mean
	Std. D.
	Mean diff.
	Sig.

	Q1
	MEM
	I think of relationships between what I already know and new things I learn in English.
	yes
	3.85
	0.97
	0.120
	0.025*

	 
	 
	 
	No
	3.73
	0.98
	 
	 

	Q2
	MEM
	I use new English words in a sentence so I can remember them.
	yes
	3.18
	1.02
	0.238
	0.000*

	 
	 
	 
	No
	2.94
	1.02
	 
	 

	Q3
	MEM
	I connect the sound of a new English word and an image or picture of the word to help me remember the word.
	yes
	3.30
	1.21
	0.266
	0.000*

	 
	 
	 
	No
	3.04
	1.26
	 
	 

	Q4
	MEM
	I remember a new English word by making a mental picture of a situation in which the word might be used.
	yes
	3.23
	1.18
	0.354
	0.000*

	 
	 
	 
	No
	2.87
	1.25
	 
	 

	Q6
	MEM
	I use flashcards to remember new English words.
	yes
	2.39
	1.36
	0.332
	0.000*

	 
	 
	 
	No
	2.06
	1.09
	 
	 

	Q7
	MEM
	I physically act out new English words.
	yes
	2.50
	1.20
	0.229
	0.000*

	 
	 
	 
	No
	2.27
	1.15
	 
	 

	Q8
	MEM
	I review English lessons often.
	yes
	3.55
	1.00
	0.236
	0.000*

	 
	 
	 
	No
	3.32
	1.03
	 
	 

	Q9
	MEM
	I remember new English words or phrases by remembering their location on the page, on the board, or on a street sign.
	yes
	3.56
	1.16
	0.328
	0.000*

	 
	 
	 
	No
	3.23
	1.26
	 
	 


 *The mean difference is significant at the .05 level.

Table 54: significant T-Test results for helping the students on how to study and the frequency of using the Memory strategies

	Q no.
	strategy
	Question 
	help
	mean
	Std. D.
	Mean diff.
	Sig.

	q10
	COG
	I say or write new English words several times.
	yes
	4.00
	1.00
	0.158
	0.005*

	 
	 
	 
	No
	3.84
	1.05
	 
	 

	q12
	COG
	I practice the sounds of English.
	yes
	2.81
	1.11
	0.149
	0.033*

	 
	 
	 
	No
	2.66
	1.39
	 
	 

	q13
	COG
	I use the English words I know in different ways.
	yes
	3.03
	2.31
	0.211
	0.032*

	 
	 
	 
	No
	2.82
	1.13
	 
	 

	q14
	COG
	I start conversations in English.
	yes
	3.11
	1.16
	0.159
	0.014*

	 
	 
	 
	No
	2.95
	1.19
	 
	 

	q15
	COG
	I watch English language TV shows spoken in English or go to movies spoken in English.
	yes
	3.58
	1.09
	0.208
	0.001*

	 
	 
	 
	No
	3.37
	1.17
	 
	 

	q16
	COG
	I read for pleasure in English.
	yes
	2.75
	1.18
	0.210
	0.001*

	 
	 
	 
	No
	2.54
	1.18
	 
	 

	q17
	COG
	I write notes, messages, letters or reports in English.
	yes
	2.92
	1.17
	0.286
	0.000*

	 
	 
	 
	No
	2.64
	1.20
	 
	 

	q19
	COG
	I look for words in my own language that are similar to new words in English.
	yes
	3.42
	1.24
	0.175
	0.013*

	 
	 
	 
	No
	3.24
	1.32
	 
	 

	q20
	COG
	I try to find patterns in English.
	yes
	3.16
	1.19
	0.271
	0.000*

	 
	 
	 
	No
	2.89
	1.19
	 
	 

	q23
	COG
	I make summaries of information that I hear or read in English.
	yes
	2.62
	1.18
	0.201
	0.002*

	 
	 
	 
	No
	2.42
	1.15
	 
	 


*The mean difference is significant at the .05 level.

Table 55: significant T-Test results for helping the students on how to study and the frequency of using the Cognitive strategies

	Q no.
	strategy
	Question 
	help
	mean
	Std. D.
	Mean diff.
	Sig.

	q25
	COM
	When I can't think of a word during a conversation in English, I use gestures.
	yes
	3.76
	1.15
	0.164
	0.013*

	 
	 
	 
	No
	3.60
	1.25
	 
	 


*The mean difference is significant at the .05 level.

Table 56: significant T-Test results for helping the students on how to study and the frequency of using the Compensation strategies

	 no.
	strategy
	Question 
	help
	mean
	Std. D.
	Mean diff.
	Sig.

	q30
	MET
	I try to find as many ways as I can to use my English.
	yes
	3.68
	0.95
	0.237
	0.000*

	 
	 
	 
	No
	3.45
	1.07
	 
	 

	q31
	MET
	I notice my English mistakes and use that information to help me do better.
	yes
	3.83
	0.95
	0.179
	0.001*

	 
	 
	 
	No
	3.65
	1.04
	 
	 

	q33
	MET
	I try to find out how to be a better learner of English.
	yes
	4.07
	0.97
	0.153
	0.006*

	 
	 
	 
	No
	3.91
	1.05
	 
	 

	q34
	MET
	I plan my schedule so I will have enough time to study English.
	yes
	3.47
	1.07
	0.198
	0.001*

	 
	 
	 
	No
	3.28
	1.12
	 
	 

	q35
	MET
	I look for people I can talk to in English.
	yes
	3.51
	1.12
	0.167
	0.008*

	 
	 
	 
	No
	3.34
	1.16
	 
	 

	q36
	MET
	I look for opportunities to read as much as possible in English.
	yes
	3.18
	1.15
	0.238
	0.000*

	 
	 
	 
	No
	2.94
	1.16
	 
	 

	q37
	MET
	I have clear goals for improving my English skills.
	yes
	3.74
	1.12
	0.293
	0.000*

	 
	 
	 
	No
	3.45
	1.17
	 
	 

	q38
	MET
	I think about my progress in learning English.
	yes
	3.95
	0.98
	0.218
	0.000*

	 
	 
	 
	No
	3.73
	1.09
	 
	 


*The mean difference is significant at the .05 level.

Table 57: significant T-Test results for helping the students on how to study and the frequency of using the Metacognitive strategies

	Q no.
	strategy
	Question 
	help
	mean
	Std. D.
	Mean diff.
	Sig.

	q41
	AFF
	I give myself a reward or treat when I do well in English.
	yes
	2.86
	1.36
	0.208
	0.006*

	 
	 
	 
	No
	2.65
	1.38
	 
	 

	q43
	AFF
	I write down my feelings in a language learning diary.
	yes
	1.69
	1.11
	0.117
	0.049*

	 
	 
	 
	No
	1.57
	1.04
	 
	 

	q44
	AFF
	I talk to someone else about how I feel when I am learning English.
	yes
	2.73
	1.37
	0.221
	0.003*

	 
	 
	 
	no
	2.51
	1.34
	 
	 


*The mean difference is significant at the .05 level.

Table 58: significant T-Test results for helping the students on how to study and the frequency of using the Affective strategies

	Q no.
	strategy
	Question 
	help
	mean
	Std. D.
	Mean diff.
	Sig.

	q45
	SOC
	If I do not understand something in English, I ask the other person to slow down or say it again.
	yes
	4.27
	0.97
	0.132
	0.020*

	 
	 
	 
	no
	4.14
	1.08
	 
	 

	q46
	SOC
	I ask English speakers to correct me when I talk.
	yes
	3.89
	1.14
	0.156
	0.017*

	 
	 
	 
	no
	3.74
	1.22
	 
	 

	q47
	SOC
	I practice English with other students.
	yes
	3.55
	1.10
	0.272
	0.000*

	 
	 
	 
	no
	3.28
	1.19
	 
	 

	q48
	SOC
	I ask for help from English speakers.
	yes
	3.96
	1.02
	0.244
	0.000*

	 
	 
	 
	no
	3.71
	1.16
	 
	 

	q49
	SOC
	I ask questions in English.
	yes
	3.79
	1.01
	0.213
	0.000*

	 
	 
	 
	no
	3.58
	1.10
	 
	 

	q50
	SOC
	I try to learn about the culture of English speakers.
	yes
	3.04
	1.38
	0.277
	0.000*

	 
	 
	 
	no
	2.77
	1.41
	 
	 


*The mean difference is significant at the .05 level.

Table 59: significant T-Test results for helping the students on how to study and the frequency of using the Social strategies

4.10.1 The Strategy Training Experiment Group


As mentioned before, the purpose of having this experiment group is to find out whether giving the language learners a special training ;can make a remarkable change in the learners achievement and proficiency in L2 Learning or not. This is a group of 11 students who all failed the university English proficiency test 3 times. All of them stated that they have never got instructions or help on how to approach a language learning task. They have told the researcher that they are not aware of the strategies they use when they are working on a task.


The researcher gave special training and helped learners to exchange ideas on how to approach a certain type of task. This Training included making lists of strategies which are appropriate to each type of tasks. In other words, what strategies can be used to approach a listening task, a reading comprehension task, a cloze test, a composition task or a speaking task?


After two months, which is the duration of the module, all these students were able to achieve high scores on the proficiency test. Three times, these students couldn’t achieve the pass mark of (60). After the training, the average of the marks achieved by this group is (86.8). Some of these students could improve their score more than 50 percent. (See Table 60) More details on this experiment will be discussed in the following chapter.
	#
	STD.NO.
	NAME,SURNAME
	FINAL SCORE ON THE JUNE,2006 PROFICENCY TEST

	 1
	 048265
	 AYSUN DUMAN
	71.5

	 2
	 050040
	 TUBA GONULDAS
	90

	 3
	 050065
	 SELDA DUMAN
	84.2

	 4
	 050451
	 BARIS CAN KELES
	100

	5
	 050868
	 MEHMET OKAN KIBAROGLU
	98.5

	 6
	 051730
	 NIHAN OZKAN
	78.5

	 7
	 051752
	 EMRAH MURAT ASLAN
	88.5

	 8
	 051753
	 FERAHNAZ ILKILIROGLU
	82.8

	 9
	 054278
	 ELIF HIZMETLI
	85.7

	 10
	 057020
	 SALIHA FIDAN
	90

	 11
	 057697
	 GURHAN OZANKAYA
	85.7


Table 60: The Scores of the Students Who Received Training on the LLS
